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"ABSTRACT ' . * 

. in response to the growing dissatisfaction ot" 
students in the la te 1 960 » s, to the traditional educational system, 
where the student felt forced ir\to a role Of dependency and passive 
consumption, the Swedish Commission on University Education > suggested 
an instructional .system of supervised'^st udent teams as a supplement 
to regular instruction. The team system was though^^ to reduce a 
number of. the problems facing the new mass uaiversit yw This report on 
the completed^ pro ject ' describes the design, execution, and timetables 
of the main er^xFerijnent, the results of th<? experimental project, an' 
inventory and analysis of , other experiments with supervised teams, 
and evaluation of experiments with work and examination in teams in 
training coqrses for future psychologists. (JMF) 
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Background and ^tnis 

'I'hr ininaNon of tlic |)n>joct and the orij^nnal formul.'ition of Us aims 
were Ihm \ 1 1 \' i nflaonccf I !)v (he cfitjcism oji (he content, ors^in i/ation 
an<l instruct if)n;il nictlmds of thv t rarlit idnal \inirorsity,tliiil ficcom- ' 
- flamed ihv "student explosion" anrj r<'a('hod its j)(»ak during the 
"stu(k\nt r(n'f)Its" in Ifir.^^ and lIMii) 'I'lie preva i lin^; svstem forced 
the student into aa'oh- of (iepend^Miev :ind passive consumption, 
it was maintained ^,oth In studiuits and teachers. The ability to., 
reproduce f'lctual knouled^^* :it written exanvinati ons almost com- 
f)let(d\' fk'ter-rnined the i^rade of th«: student in spite of official de- 
clarations that stressed personal ^rowth and hi^hyr level coj^nitive 
capaciti(\s as important ol)ieet ives of higher cducJition. tradi- 
tional teachei--dom inatcd inst met ional methods were thought toJ)e 
important ol)sta(d(\s to the flevelopmcnt of active and lasting con- 
tact^ fxMwcen teachers and students and luHween students muttiallyi. 
Stufiont ps\(diiaf rists ri^porttnl a rapidlv p^rowin^; num!)er of slu- 
flentsAvhoge main prof)lem was Severe social isoliition 

The SwcfJish Comm'ssion on I'niversitv Kriucation (Tin') working 
flurin^ tlH», second half of the sixties fliseussed these problems .md 
()ronosed a number of measures. *!n a pol iev' report on instruc- 
ti-onal methods published m 1!)70 (he (*ommission sug^;ested a 
^vstem of s'upcrvis(v| student teams ;is a supplement to re^^iihir in- 
struction. The te:ini s\'.stom was thought to reduce a numfx^r of 
(he problertis facing the new mass-imiversit v 

m 
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In the first project-plan of the ao-called U!A-proJd|ct (Swedish: 
**universitetsstudier i arbetsgnipp"), written in 19^71, the team-work 
model of UPU was a central idea. The main purpose of the initial 
phase of the project was to implement the team-modet in an ordinary 
instructional setting and to evaluate various effects of participation 
in teams. The evaluation work was intended to take into consideration 
both study results in a limited sense and effects on the students' 
situation, both socially and individually. 

The very close association to the outlines of a system of supervised 
• teams* formulated by OPU refhained only for a short time of the pro- ' 
jecty however. The initial experiment indicated that the regular 
teacher-dominated lecturesystem ancj^work in supervised teams 
demanded different study rythms and in part also different study 
methods. The social dynamics developing within a small team work- 
ing; together forySome time stimulated the team membettf to demand 
that the^eam activities should be something more and something 
else than just a sybordinate complement to regular instruction. 
Both the supervisbr and the team members found th^selves faced 
with a choice between two instructional systems. 

1*he experiences of the initial experiment caused a change in the 
focus of interest of the project. For the most part the project has 
been concerned with systems of instruction where activities in 
supervised teams form the base and pther types of instruction such 
as lectures are offered for introduction, context and inspiration. 

Dstign, Mtcnition tncl timttibit 

The project extended over three academic years: 1971 - 1974. 

During ld71 and 1972 two experiments with university studies in 
supervised teams were carried out at the Al edurse in Educ^ation 
at the university of Qcfthenburg. 

The first experiment served mainly as a plinnlng study for th^ 
main expei^iment which was carriecTout during the 1972 autumh term, 

- ' • ^ " : . . • \ 

During 1973 a series pf field experiments with work and Vsxamii 
tion in'^mall groups were evaluated. These experiments Iwere tnV 
spijred by the UIA 'experiments bat were neither planned nor caryitd 
'out within tjfe protect. 

* • • , 

During 1973 and 1974 an iAventory and analysis of reportt from exA^ 
periments with supervised teams wis made. The invtntory con- \ 
centrated on Swedish experiments, but also included ah untystem- jk^ 
atic review of the international literalurt. Hit analysis of littrt- w 
' ture wjMi reported as an invitation psptr to a symposium 6n 
*'M^thbdologica1 problems in experiments with supervist(Kl teams**. 
The sympQtiui^ whlcfi wm arranged by tht Offict of tht ChuetUor 
of tht SwtdishfltlnLversltits was htld in Sliiga-SMby near Stockholm 
int)clobtr 1974; * 



Th« main txptrimtnt 1972 



The main experiment, In the autumn of 1972, conaisted of four 
teams, each comprising eight students and two control groups each 
comprising about thirty students: Participants for the teams and 
one of the conltrol gi^ups were chosen at random at the beginning 
of the term ^om among those who had signed up for working in 
teams in cdiinection with registering for the course. The other 
control group was^chosen at random from among students who in* 
dicated |l^at they did not want to Participate in a team. Two teach- 
ers served as tutors throughout It he whole four month long course. 

The team -model tested consisted of scheduled tutor*led team meet- 
ings, tutor-less team meeting^ /and participation in an introductory 
lecture In each of the five parts of the course. The teacher-resource 
' spent on the teams was the >sme as the resource Spent on the stu- 
dents participating in regular Instruction. This meant a consider- 
ably smaller number of teacHtor-^ontact for team -members than for 
other students. During the mala part of the experiment there were 
one or two scheduled teai||. meetings with the tutor each week, /^t 
the start of each sub*-course tne tutor provided the teams with 9^ 
number of problems and qu^tions to facilitate their planning and 
work. The questions were designed to stimulate co-operation and 
an active. Independent approach to the course material. The course 
literature was fixed and ihe teams participated in the ordinary 
examinations, - 

Ra4llt of thf main f xparimant 

* Evaluation data whjch were collected included: ordinary examina* 
tions, a compren^ensive test given atlhe end of^e term, tests 
designed to meai^Ure study proficiency, three questionnaires given 
at the beginning^ middle and end of the tern) and the tutors' work*, 
ing^notes. No fliffsrences between teams and control groups were 
found on tl^ prdinary examinations, but on the. comprehensive test 
the teams p^formed slightly better. Tesm members improved 
their study ;i>roficiency during the term, which was not the case for 
the control groups. The social benefks of the team model were im* 
pressive/ Almost half of the* team mraibers got naw friends during 
their months in teams compared to only a few in tha control groups 
attendli/g regular instruction. Some team members raportad rather 

.drasti^ positive Changes in their self-imaga. Mora team mambars 
thsn q^ontrol group members thoudit thay had bean able to alfnlfl-- 
cant^ influence their working situation duting tha larm. 

Tl^ analysis of the tutors' working notes sndl^ quasttonnslres 
indicated among other things a conflict between an 'examination 
system with fixed written items and individually assigned grades 
ind a working model where one Is striving for proMem-orleoted co« 
^^operation. In an educational systen^ wkera atudenta, baoauaa oftha^ 
hature of the examination system, lack every poaalbiUty to influSnoa 
the^dlrection and content of their studies and where tha examination 
focuses solely on the performance of tha individual student tha stu- 
dents are actually forced to defend thamsalvas against the study 
rnvolvemeqt governed by personal needs and intareats that often 




evolves after some time In a team. Analysis of the teatn work pro- 
cess indicated that the teams need training for co-operation. The 
participants have to teurn what should be done during team ses8k>ns 
and»what should be done by individual work. The tutor have an Im- 
portant task in helping the team to explore Its potential teachi^ig 
resources. The first few team sesslc^s seem. to be very Impo^ant 
for the later development of the team work process. The tutors 
must prevent the team from an early freezing in a destructive role* 
structure and Interaction pattern. In accordance with similar ex- 
periments the UIA -experiment indicates that' each team has to 
develop its own unique style of work. The tutor therefore has to 
function as a catalyst in the team process and not as a demonstrator 
of the right working model. 

Inventory and analysis of other experiments with supervised 
teams 

After the main experiment an Inventory and analysis of experiments 
»with supervised teams was carried out. Because of the ambition of 
the project to, produce results with direct applicability to university 
instruction in Sweden, the inventory focussed on Swedish experi- 
ments. Considerable pains were taken to cover recent experiments 
in various dlsc4ptlnes as completely as possible. After long series 
of letters, tete^one calls and personal Interviews a considerable 
, number of rather informal experiments were found. The written 
reports, where they existed at all, were with few exceptions meagre 
and incomplete. The major part of the experlihems were in Ignor- 
ance or neglect of educational and social-psychological theory. 
The motives foi" testing study team models ranged from efforts to 
increase the control of the students' independent work to ambitions 
to Increase the students' freedom to learn. The actual team models, 
as they were Implemented in regular courses, turned out to be con- 
siderably more similar than the motives for designing the models. 

Most experiments with supervised teams seem to have brought to 
attention problems of authority, responsibility and influence and 
Intensified discussions on the relation between the teachers' and 
the students' roles In the Instructional process. Teachers parti- 
cipating as supervisors in most cases report better intellectual 
and emotional relations to the students and increased personal 
satisfaction. The price they have had to pay consists of a more 
pronounced sense of responsibility for individual students and 
more wofk between the instructional sessions. 

Most experiments comprise so few wefeks of study that the ex- 
periencies reported should be regarded as reports about efforts 
to change a traditional instructional pattern rather than reports 
about supervised teams having had time and opportunity to develop 
well-functioning models of work. i 

Evaluation of ixptrimentt with work and examination in teams 
in training courses for future psychologists 

During 1973 experiinenta with work and examination in teams were ^^ 
initiated in two applied courses included in the basib training for 



psychologists In Goteborg. Thex^ourses comprised six weeks each. 
The aim of the experiments was to develop forms of examination 
which make examination an integral part of the training proj^am 
and not just a final control. As a consequence of this standpoint 
we tried to arrange examination forms which promoted problem 
orientation and independent critical processing of the course 
material. The teacher resoursM available for the theoretical 
parts of the courses were used f8r oral group examination. Instead 
of lectures the teams were supplira with questions, problems and 
tasks for teacherless team-work, ^nly a few hours of tutofi^ig were 
offered. \ * 

The design of the examination systefn and the result of the evalua- 
tion were summarized in the evalU&tlon report in the following way. 

**In one of the courses the e^^^ination form consists of three parts 
and covers a full day. Oi)0^f the parts is a rather comprehensive 
practionl task which has to be planned, implemented and reported 
during the examination day. In the other course the examination 
form consists of oral reports and discussions of team*work on a 
number of assigned problems of applied nature. Each team has to 
report about their work in two sessions. The teams are given 
some freedom to choose tasks according to their interests.'* 

The students participating in the experiments were invited to de- 
scribe effects of the examination forms in a questionnaire com- 
posed of both open and closed questions. The students unanimously 
maintained that both of the examination forms tested led to better 
knowledge, deeper insight, better co-operation, less competition, 
better cohtact between students and teachers and more intense 
involvement in work than conventional w)ritten examination, 
^■ 

In connection with the evaluation of the experiments with examina- 
tion irt teams a review of research on the effects of forms of 
examination on learning strategies and study mehtods was fnade. 

Reports^ • • 

1. Fransson, A., Rovio-Johansson, A. 
Universitetsstudier i arbetsgrupp. Rapport frfln en (OraUksverk- 
samhet med nya arbetsformer. Del 1: Syfte, upplMggning och 
nAgra resultat. (University studies in teams. Report from ex- 
periments with new methods of work. Part 1: Purpose, design 
and some results.) 

Reports from the Department of Education, University of 
Gothenburg. No. te. Mimeo. 1973 

2. Fransson, A., R^o-Johansson, A. 
Universitetsstudiir i arbetsgrupp. Rapport frin en fOrsOksverk- 
samhet med nya arbetsformer. Del 2: Handledamas dugboks- 
anteckningar och deltagamas tiirderlng av verksamheten samt 
analys av atymingsproblem 1 arbetsgrupper. (University studies 
in teams. Report from experiments with new methods of work. 

Raporti 1-4 art in Swtdiih 





Part 2: The tutors ' working notes, the tesm members ' evalua- ' 
tion of their teamwork experiences and an analysis of problems 
of responsibility In teams.) 

Reports from the Department of Education, University of 
Gothenburg^ No. 101. MImeo. 1973 

3* Oahlgren, G,, Ekholm, M., Fransson. A. Rovio*Johansson, A., 
SMljB. R. . 

Gruppexamination och sJMlvstMndigt tHnkande, Ulrares och stu- 
derandee upplevelser av tre fSrsttk med arbete och examination 

f i gnipp pA univereitetsnlvA samt en kort forskniogstSversikt 

()ver examinationeform^s Inverkan pi inlMming och studle* 
me^oder. (Group examination and Independent thinking. Expert- 

^1^ ences of teachers and students from three experiments with 

work and exaijnination In small groups at university level and a 
short review of research on the influence of form of examlnatloA 
on learning strategies and study methods.) 
Reportl from the Department of Education. University of 
Gothenburg. No. IIS. Mimeo. 1974 

4. Franseon, A., Ekholm, M., Rov)o*Johansson, A. 
Metodproblem vid fttrsttk med handledda arbetsgrupper. 
(Methodological problems in experiments with supervised teams. ) 
Includ^ in Fransson, A. (ed.) University studies in teams. 

A UKX conference in October, 1974. UKX report 1975:16 

5. Franvson, A. 

Group-centred instruction - Intentions and outcomes. 
Council of Europe, Council for Cultural Co-ope«ation. 
Committee for EducationaWResearoh, Strasbourg. 1,975 

1975-08-06 
Anders Fransson 



ERIC 



c 

7 



